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Positive Behaviour Policy
1. Principles 
It is the policy at Roundwood Primary School to help our children to develop into responsible caring members of the community who value themselves and respect others. 

2. Our attitudes  

· Curriculum 

Good standards of behaviour are dependent upon expectations, teaching and a rich curriculum (both explicit and hidden), which are well matched to our pupils’ needs. 

· School Organisation

The school will be organised in such a way that all members of the school community are valued and treated with respect and courtesy. 

· Support for Staff 

All members of the school community have a shared responsibility to encourage appropriate behaviour and a right to expect mutual support. There is an expectation that they will manage behaviour in accordance with agreed strategies, respond in a calm and considered manner and record incidences in the agreed way. 

· Rules and Reinforcements 

The school community is actively involved in implementing a framework to promote positive behaviour where children are presented with appropriate boundaries and expectations and are encouraged to develop an understanding of appropriate behaviour. 

· Parents 

We seek to work collaboratively with parents / carers and others to support the child in establishing positive behaviour.

· Children

It is accepted that all behaviour (positive or negative) is a communication from the child and should be viewed as such, interpreted and supported. We clearly distinguish between the behaviour and the pupil, identifying the behaviour as undesirable not the individual pupil. We also acknowledge that many children will have reduced tolerance, enhanced sensitivity to sensory stimulation, little social understanding and little or no awareness of their impact on others and this can be reflected in their behaviour. We must also be mindful that challenging behaviour can be indicative of underlying issues requiring further investigation and therefore this policy should be read alongside the school Safeguarding & Child Protection Policy.

3. Roundwood School Rules 

Our school rules were made in consultation with the staff and the pupils and reflect our aims of helping children to develop skills, such as tolerance and awareness of safety which will enable them to be able to be as independent as possible as they grow up. 

· At Roundwood Primary school we will follow the 4 ‘R’s’: 

· Be Respectful 
· Be Responsible 
· Be Reliable 
· Be Resilient

· For example, what this looks like in practice: 

	Be Respectful
	Be Responsible
	Be Reliable
	Be Resilient 

	To be kind to everyone 
To always use good manners 
To follow all instructions 
To show consideration and empathy  
	To always listen to others To let others learn 
To think about my actions  
To meet all of our school values 
To ask for help when needed 
	To always tell the truth
To join in  
To act safely
To look after our environment 

	[bookmark: _GoBack]To keep trying when I find things difficult
To learn from my mistakes
To stay calm and positive when things are challenging
To try new things with confidence





The rules are very simple but can be developed throughout the school, depending on the level of understanding of the class group/individuals. Class staff teams will endeavour to identify what being Respectful, Responsible, and Reliable looks like for the children in their class and ensure there is a display for them to refer to. The whole school community will aim to support the children in following the rules through modelling appropriate behaviour, celebrating positive behaviour, and addressing elements of the school rules through implementation of the PSHE curriculum, One Goal programme and Personal Development Passports. 

4. Our approach 

We promote a positive approach to behaviour management, which focuses on a child centred attitude, committed to understanding the function of a child’s behaviour in the context of wider personal and environmental factors.

Our approach offers pupils the opportunity to regulate, restore and repair through diversion, diffusion and de-escalation. This is a practical behaviour management approach which focuses on reducing the arousal level of a child in a crisis situation and considers the environment, possible triggers for the child and the staff approach including reducing possible points of conflict such as demands during a crisis.

Physical intervention – Step Up –  will only be used as a last resort (see Physical Restraint policy).
Steps techniques seek to avoid injury to the pupil; however, it is possible that accidental and non-intentional bruising or scratching can occur as an unfortunate out come when trying to maintain safety. Such outcomes are not necessarily an indicator of misappropriation of the technique. Full evaluation and review of such outcomes will be undertaken by the senior leadership team.

We incorporate this approach within the Multi-element model, which stresses the importance of a non-aversive (positive management) approach to behaviour management. It involves creating alternative approaches to behaviour management that are based on the following:
 
· Primary and Secondary strategies

· Environmental Change – changing the environment to make appropriate behaviour more likely and remove potential triggers as far as possible
· Teaching New Skills – identifying behavioural intention and teaching alternative ways to achieve. 
· Reinforcement – using effective methods to increase good behaviour and making inappropriate behaviour less likely. 
· De-escalation – use of humour, movement break 
· Positive Phrasing – See Appendix A 

· Tertiary strategies: 

· Responsive Strategies – Including active responsive strategies which support the child in calming down before escalation. This would involve staff reducing their demands on the child at this time, being aware of and avoiding potential points of conflict and supporting children to use their individual ‘tools’ (zones of regulation) to regulate. It might also include use of physical intervention as a last resort and if absolutely necessary.





· For example, what this looks like in practice:


	Type of Behaviour 
	Primary Strategy 
	Secondary Strategy 
	Tertiary Strategy 

	
	Sometimes you will use primary and secondary strategies simultaneously 
	

	
	Primary interventions aim to prevent behaviour - sometimes before it has even occurred 
	Secondary interventions aim to reduce impact of behaviour that has already occurred
	Tertiary interventions helps to soften the impact on ongoing behaviours 

	
	Examples of strategies you may use 

	Calling out 
	· Gentle verbal / visual reminder – link to 3 R’s 
· Praise children who are using hands up  
	· Give pupil a whiteboard to write ideas on 
· Question / share cards 
· Simplify task
	· Time out of classroom 
· Discuss effects of behaviour using Zones of regulation 

	Tapping, fidgeting, distracting others 
	· Gentle verbal / visual reminder – link to 3 R’s 

	· Removal of equipment 
· Give child an appropriate fidget resource 
· Move child’s seat to a different place in the classroom 
· Movement break 

	· Complete an activity from Busy Box / Calm Box 
· Time out of classroom 
· Time in sensory room 
· Discuss effects of behaviour using Zones of Regulation 

	Physical behaviour 
	· Verbal reminder – link to 3 R’s 
· Move in between pupils 
· Usher other pupils away 
· Offer space, calming space for pupil 
· Offer conversation when ready 
· Radio for support 
	· Time in sensory room 
· Discuss effects of behaviour using Zones of Regulation
· Time with HT / SLT
· Managed Move 





5. Zones of Regulation 

Zones of Regulation support children to develop self-regulation such as self-control and impulse control. The Zones help educate children that different emotions and states of alertness are present in different situations. For example on the playground or in a competitive game, you would have a much higher state of alertness to that in the library. Using the Zones of Regulation helps children to identify when they are in different zones, as well as strategies to stay or change the zone they are in. In addition to addressing self-regulation, pupils will gain an increased vocabulary of emotional terms, skills in reading other people’s facial expressions, perspective about how others see and react to their behaviour, insight into events that trigger their behaviour, calming and alerting strategies, and problem solving skills.
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A critical aspect of The Zones of Regulation is that all team members know and understand The Zones language. This creates a comfortable and supportive environment for the child to practice his or her self-regulation skills. It also helps the child to learn the skills more quickly and be more likely to apply them in many situations. 


· Adults will support children by doing the following: 

· Use the language and talk about the concepts of The Zones as they apply them in a variety of environments. Make comments aloud so the child understands it is natural that we all experience the different Zones, and how we use strategies to control (or regulate) ourselves. For example, “This is really frustrating me and making me go into the Yellow Zone. I need to use a tool to calm down. I will take some deep breaths.” 
· Help the child gain awareness of his or her Zones and feelings by pointing out your observations. 
· Validate what Zone the child is in and help them brainstorm expected ways to self-regulate so their behaviour is expected for the context.
· Share with the child how his or her behaviour is affecting the Zone you are in and how you feel.
· Help the child become comfortable using the language to communicate his or her feelings and needs by encouraging the student to share his or her Zone with you. 
· Show interest in learning about the child’s triggers and Zones tools. Ask the child if he or she wants reminders to use these tools and how you should present these reminders. 
· Ask the child to frequently share his or her Zones tools with you and talk about what he or she has learned.
· Make sure to positively reinforce children for recognising their Zone and managing their behaviours while in it, rather than only pointing out when children are demonstrating unexpected behaviours while in a Zone.

· It is important to note that everyone experiences all of the Zones—the Red and Yellow Zones are not the “bad” or “naughty” Zones. All of the Zones are expected at one time or another. The Zones of Regulation is intended to be neutral and not communicate judgment.



6. Environment 

The environment is an important factor in the effective management of behaviour. Each class is kept tidy, organised and well maintained. All staff will refer to the Non Negotiables for Behaviour when moving around the environment, see Appendix B. Class displays are neutral (for more details refer to the Display policy), furniture is arranged providing visually defined areas, there is appropriate means of communication available to all the children and the school rules are displayed alongside visual prompts. The class team have shared expectations of behaviour and the work is well prepared, appropriate and adapted for the needs of all the children in the class (for more details refer to the Teaching and Learning policy).

7. Teaching New Skills 

A great emphasis is placed on the development of Personal and Social skills at Roundwood Primary School.  Our teaching of PSHE, Mental Health programme and Personal Development passports enable us to teach skills such as turn-taking, sharing, waiting, recognising and identifying feelings, and issues linked to self-esteem. We recognise that for some of our children their senses and emotions can become dis-regulated due to external expectations or internal sensory processing problems. We use restorative conversations and the Zones of Regulation framework to provide children with understanding and recognition of when their emotions are dis-regulated and provide them with strategies/’tools’ necessary to develop and support self-regulation skills. 




8. Rewards and Consequences 

· Rewards – read in conjunction with our Rewards Policy 

· Verbal Praise
· Stickers
· House Points 
· Marvellous Me Badges 
· Individual rewards
· Class reward towards a chosen task 
 
· Consequences 

For the vast majority, consequences will not be necessary. However, when it is felt appropriate any consequences must be fair, workable and consistently applied. Consequences work best when they support children’s learning of cause and effect. They should also be shared with the children so they know what to expect. Some possible consequences include:

· Working by themselves.
· Withdrawal of a proportion or all of playtimes.
· Making up of time missed on work while rest of class have “free time”
· Delay in starting favoured activity 
· Loss of individual reward 
· Removal from class for short time 

If consequences are used they should be planned and appropriate for the understanding of the child and should never be punitive or used to humiliate. 

9. Use of a calming, safe space 

At Roundwood we have two calming places KS1 - blue room -  and KS2 - the library. They are comfortable safe spaces with access to stress releasing resources, such as stress balls and weighted resources. Children are actively encouraged to choose to use these rooms when they feel they need ‘time out’. However, if they are posing a risk to others and it is known that providing this sort of environment helps them to calm then they will be physically supported to remove them from the situation and to this space. The aim is to avoid using more restrictive physical intervention and to allow the child to calm in their own space encouraging them to adopt more appropriate self-management strategies and preserving their dignity. It is not used as a sanction or as seclusion. Staff must make the Senior Leadership Team aware if the calming places are in use so they can offer support. A radio is in each calming space.


9. Behaviour Plans

It is important to accept and recognise that all behaviour represents communication; the child is indicating a need. It is important that we teach the child acceptable ways of achieving their needs. For some children the whole school systems outlined above alongside teaching new skills are ineffective for modifying behaviour. If this is the case, the child will need their behaviour to be considered in more detail and recorded on multi element behaviour plan (MEBP). See Appendix C. An observation of the child will be carried out by the SENDCo and / or member of the Senior Leadership Team and recorded on a Planning Positive Behaviour Support Plan (PPBSP), See Appendix D. This observation will determine the following: 

· Seek to understand – what is the behaviour, what does it look like, what effect does it have?
· Define and agree the behaviour 
· Record what happens around the behaviour 
· Decide the function of the behaviour 
· Plan a course of action 


· The MEBP will identify:

· The targets for change - Only one or two behaviours can be focussed on. Decide on the priorities for change. 
· Environmental and Preventative strategies - this specifies any individual adaptations to the child’s environment that are necessary. Examples include working at an individual table, visual prompts, warning of change, seating arrangements, movement breaks, sand timer, time out card etc. 
· New skills to be taught - This is particularly relevant to the consideration of what purpose the behaviour has for the child and what the child needs to learn to respond differently. The new skills to be taught will fall into one of the following categories: 
· Functionally equivalent skill, which is an acceptable way of achieving the same goal as the undesired behaviour
· Functionally related skills, which are those pre-requisite skills that the child may need to be taught in order to demonstrate the alternative behaviour e.g. teaching turn taking skills to children who fight and squabble in order for them to interact appropriately
· Coping/tolerance skills, which are ways for the child to manage feelings of frustration, anxiety, anger, and impulsivity. This would include ‘tools’/strategies to support emotional regulation as part of the Zones of Regulation framework 
· The reinforcement used - What will motivate the child to change their behaviour?
· Review date and evaluations 

· How to respond to behaviour in the interim 

Whilst attempting to modify a child’s behaviour, an agreed way of responding to the undesired behaviour when it occurs is necessary

· Reactive strategies

These will include:

· how to recognise the ‘signs’ before an incident (wherever possible) 
· what will be said to the child – avoiding negative language such as ‘silly’ and ‘negative’ and statements such as ‘I am sad’ which rely on empathy. 
· visual support needed – including prompts of individual ‘tools’ (Zones of Regulation) 
· how to support the child at this time – deep pressure, use of safe space (early stages of debrief), supporting children to apply their individualised ‘tools’. 
· how to prevent an escalation of the behaviour – active responding strategies, avoiding potential conflict and reducing demands at this time. 

These strategies need to be thought out in advance and all staff involved need to know when to apply them, who will be involved, where extra support will come from and how they will be alerted. It is important to remember that reactive strategies alone will not modify behaviour The child needs to be taught a different way of achieving the same result, the skills to do it and provided with the motivation to want to change

 This information should be shared with all staff involved and the child’s parents and recorded on the relevant section of a child’s MEBP. 

10. Support children to debrief/reflect after an incident 

After an incident has occurred, a trusted adult needs to identify the appropriate stages of debrief, and how this will be applied and individualised for the child.
Visual prompts and resources may be required e.g., Zones of Regulation Appendix E, Weighted blanket along with the use of a restorative conference, see Appendix F. It is important that these strategies are carefully thought about so they can be implemented confidently and consistently 


11. Response to physical behaviour and hurting others

We recognise that children are capable of hurting other adults, their peers or themselves. When staff or other children are hurt by an individual child we believe this is a serious incident. However, we also recognise that children hurt for a variety of reasons. Usually: 

· Because they are cross and an adult/child got in the way
· Because of an imposed consequence 
· As a sensory reaction  
· During an incident of physical intervention 
· Because they want something tangible
· Because they do not have the concept of hurt and are intrigued by the reactions 

Therefore, the response to the hurt does need to be different depending on the believed reason for it. 

Every child who hurts children or staff on repeated occasions should have a documented risk assessment identifying how to minimise this risk. The Headteacher should have a copy of the risk assessment and be supporting the implementation of any measures identified. In addition, the child should have a MEBP where the physical behaviour is seen as a priority for change and there are planned responses and identified new skills that need to be taught. Both the behaviour plan and risk assessment should be shared with all staff and reviewed every term, at least.

Some children, particularly those with high sensory needs, can self-injure e.g. bite themselves or hit their head. When this happens staff would try to stop the behaviour, keep the child safe and try to provide alternatives to provide the same sensory feedback, if this is appropriate such as a chewy. Should any member of staff be finding the challenging nature of a particular child difficult to cope with and feel they need a ‘break’ then wherever possible class teams will be swapped around to enable this member of staff to move class. 


· Involvement of parents 

The parents of the child will be informed if their child has hurt another child/adult along with the parents of the child who has been hurt. There should also be an opportunity if appropriate provided for the child to reflect and consider the feelings of the injured child/adult, whilst debriefing and reflecting. If a child has been hurt by their peer, we will ensure that they are supported, and their parents are informed. The MEBP and risk assessment (if in place) of the child will be reviewed to minimise the risk of this happening again. 

12. Behaviour Recording 

All forms of behaviour should be recorded on CPOMS to ensure an accurate chronology which may be referred to at a later date. If a member of staff is injured to the extent of seeking any form of medical treatment during an incident then an accident form will be submitted to the local authority system. 


13. Whole School Support 

We believe that the challenging behaviour of an individual is a whole school shared responsibility and to ensure that all staff feel supported the following systems are in place:

· Behaviour team 

Key staff have been identified as Leigh Handley, Ellie Clarke and Laura Tanner to advise, support and monitor behaviour across the school. They are on hand to support any member of staff with any behaviour issue they are experiencing. 


· Additional support during an incident

At any time additional support can be requested from a member of the Leadership team and/or behaviour team. There are radios in each room, which can be accessed quickly to alert that additional support is required. 

· Staff training 

It is our policy that all class-based staff are trained in our Behaviour Policy by a member of the Behaviour Team. Relevant staff will also receive Step On, and Step Up training to support with managed moves and physical restraint. This training will be refreshed annually. 

· Staff flexibility 

When there has been an incident, and staff involved need some time to reflect, there is an expectation that other staff will be flexible and support in the particular class to enable this to happen.


· Debrief for Staff 

After a challenging incident the class team involved will meet immediately after school for a short debriefing session. In order to reflect on the incident; if it could be avoided another time, whether the individual’s MEBP needs to reviewed, filling in any relevant paperwork and for staff involved to share their feelings generally about the incident. A member of the behaviour team will attend this meeting.


14. Monitoring and Evaluation 

The Behaviour team have a shared responsibility to oversee all issues relating to behaviour management, including reviewing behaviour plans, monitoring the behaviour records, being involved in group problem solving, supporting colleagues and listening to and acting on staff concerns relating to behaviour. The Behaviour team will monitor the effectiveness of the policy on a termly basis. This will include gathering data, identifying trends, areas of practice that need developing as well as any improvements in the following areas:

· Individual recording/tracking 
· Incident recording on CPOMs, including use of managed moves/physical restraint 
· Exclusions 

The information will be shared with governors and outside agencies at regular intervals. 

15. Suspension and Permanant Exclusion 

At Roundwood Primary school, we endeavour to keep parents informed of any difficulties the school is having managing a child’s behaviour and the strategies being used. 
Suspension is always a last resort and will only be considered when all other strategies to support positive behaviour have been exhausted, or in response to a serious breach of the school’s behaviour policy. The Headteacher (or acting Headteacher) is the only person with the authority to issue a fixed-term suspension or permanent exclusion. Decisions to exclude are made in line with statutory guidance from the Department for Education, taking into account the individual circumstances, the needs of the pupil, and the impact on the wider school community.
Parents and carers will be informed immediately if an exclusion is issued, and the reasons will be clearly explained in writing. During the period of exclusion, appropriate work will be provided, and a reintegration meeting will be held upon the pupil’s return to school to ensure that support and expectations are clearly in place.
Permanent exclusion will only be considered for the most serious incidents, or where there has been a persistent pattern of unacceptable behaviour despite a wide range of interventions and support. The school will work in partnership with parents, governors, and the Local Authority to ensure that all statutory processes and rights of appeal are fully upheld.
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